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 Este estudio está enfocado en dar a conocer un diagnostico a una de las 
primeras fases la cual intenta presentar y describir las realidades de la enseñanza del 
inglés en dos instituciones públicas en el municipio de Marsella-Risaralda, para que 
esta contribuya al desarrollo de las próximas fases investigativas. Este macro 
proyecto, es una política pública educacional llamada “La Ordenanza” implementada 
por la Secretaria de Educación del departamento de Risaralda en el año 2011, con el 
propósito de incrementar y promover el aprendizaje del inglés en todo el 
departamento que ya hace parte de un sistema de desarrollo y así los ciudadanos 
adquieran las competencias necesarias y puedan hacer parte de este mundo 
globalizado. En pocas palabras, este macro proyecto busca mejorar las prácticas de la 
enseñanza y el aprendizaje del inglés con un plan estratégico que permita la 
construcción de un departamento bilingüe. 
 Los resultados sugieren un plan adecuado de mejoramiento para la enseñanza 
y aprendizaje del inglés del municipio de Marsella los cuales contribuyan al 
desarrollo de acciones para la implementación de actividades que cumplan con las 
necesidades de los aprendices teniendo en cuenta las habilidades comunicativas. 
Finalmente, algunas implicaciones metodológicas y pedagógicas dan una idea acerca 
de futuros estudios a realizar en los colegios públicos de Marsella relacionados a la 
enseñanza y aprendizaje del inglés y lo que fue encontrado en los colegios acerca de 
las percepciones de los estudiantes sobre la clase de inglés, las descripciones que 
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hacen los estudiantes acerca de la exposición del inglés fuera de la clase y las 






















 The present study gives a diagnose to the first stage, which plans to present 
and describe the realities of the English language teaching in two public schools in 
Marsella-Risaralda. Hence, this stage will contribute to further research stages. This 
macro project is a public educational policy called “La Ordenanza” implemented by 
the Secretary of Education in Risaralda in 2011. This policy intends to promote the 
use of English as a foreign language in the region with the intention of raising a 
population with the appropriate competences to be part of the globalized world. In 
other words, this project attempts to improve the language teaching and learning with 
a strategic plan, which allows building a Bilingual region.  
The results suggest a plan for the English language teaching and learning in 
Marsella which contribute to the development of actions for the implementation of 
activities that fulfill the learner´s needs taking into account the communicative skills. 
Finally, some implications, research and pedagogical implications are included in 
order to give an idea about further research in public schools in Marsella in terms of 
language teaching and learning, and what was found in the schools about the 
students´ perceptions towards the English class, students´ descriptions towards the 
use of English outside of the classroom, and teachers´ intentions for lesson planning.   
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1. Statement of the problem 
The importance of learning a foreign language is evident in today's world, 
placing a person that uses a foreign language at a higher level of social, cultural and 
cognitive development. This fact is made evident in the Common European 
Framework of Reference for Languages (CEFRL) which is a guideline used to 
describe the achievements of learners of foreign languages across Europe and, 
increasingly, in other countries. “The main aim of this guideline is to provide a 
method of learning, teaching and assessing which applies to all languages in Europe”. 
The Council of Europe, through this document, intends to promote the interaction and 
communication between countries to enrich co-operation and to decrease the 
prejudice and discrimination. 
Due to the latest challenges of the English teaching field, teaching and 
learning a foreign language has become an issue of great significance in our country. 
Hence, different attempts have been made with the purpose of keeping up with these 
current challenges and giving response to the actual needs of the citizens. English can 
lead people to be more competent in terms of working circles, to communicate 
effectively in English, to be part of the growth, development and evolution of the 
country (CEFR). This is why Colombia has implemented a number of projects in 
order to achieve higher levels of English competence. Namely, the construction of the 
Bilingual Plan, the design of the Basic Standards of Competences of Foreign 
languages, the publication of La Ordenanza Policy, the implementation of training 
programs for both teachers and students, among others. 
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According to the Ministry of Education (MEN), teaching English in Colombia 
has evolved over the past ten years, and many people from all social statuses have 
been in the process of either learning, teaching or assessing the efficiency of the 
language. The Ministry of Education developed the new standards of competences 
based on the CEFR, and this entity also formulated the National Bilingual Program 
which main aim is to educate citizens who are capable of communicating in English, 
allowing them to improve their quality of life and making them more competitive in 
national and international contexts.     
In considering the goals and the programs promoted by the National Bilingual 
Program, the department of Risaralda has created the educational public policy called 
“Risaralda Bilingüe” (La Ordenanza) which was formulated in 2011 by the Secretary 
of Education in Risaralda. This policy intends to promote the use of English as a 
foreign language in the region with the intention of raising a population with the 
appropriate competences to be part of the globalized world. More specifically, La 
Ordenanza proposes as its main objective to improve the teaching and learning of 
English in Risaralda by presenting a project that includes a strategic plan, goals, and 
indicators that will be the parameters to construct a bilingual region. 
The aforementioned project reports on a set of results that evidence the low 
performance in English of eleventh graders in the ICFES test in Risaralda. The 
statistics show that approximately 45% of these students reach an A1- level, while 
1.6% of them reach a B1 level according to the standards proposed by the CEFR. 
These standards present a series of increasing level for describing learners’ 
proficiency that range between and A1 to a C2. Similarly, the program “Colombia 
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Bilingüe” conveys some statistics related to the English level of language teachers in 
the country. Data provided in the webpage exhibit that about 65% of the teachers are 
placed as basic users of the language (Pre A1, A1 and A2) according to the CEFR. 
The previous results are presented in order to establish the importance of conducting 
a project that first, sheds light on the needs in terms of English instruction and 
second, unfolds the actions, perceptions, and evidences of the English teaching in 
state Schools in Risaralda. 
In view of the statistics that evidence the actual situation of both teachers and 
students, the government and the Secretary of Education have been training English 
language teachers. Some of the entities and institutions in charge of this training are 
Universidad Libre, Universidad Católica, Centro de Idiomas, Instituto de Lenguas 
Extranjeras (ILEX). In relation to the students, there is a program called Scholar 
Extended Time (JEEX) which provides the opportunity to students of the non-
certificated towns to be part of an English program. In 2010 there were 330 students 
favored from the program, in 2011 there were 2430 studen ts already involved in the 
process.  
This study intends to give response to the first stage of the Risaralda bilingual 
project which attempts to represent and describe the realities of the English teaching 
in public institutions in Marsella, Risaralda, with the purpose of establishing a 
reference that will contribute to the development of the next phases of the project 
Risaralda Bilingüe. Consequently, this study will contribute to report on behaviors, 
strategies and procedures implemented in English teaching scenarios that take place 
in Public High Schools in the region of Marsella-Risaralda. The importance of the 
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present study lies on the fact that it will serve as a diagnosis for further stages in the 
process.  In other words, this study will inform readers about the actions, methods, 
and techniques used in the English language teaching contexts in Marsella. 
Research questions:  
1. What can be seen in English language teaching at state schools in Marsella-
Risaralda? 
2. What are the teachers’ and stakeholders’ perceptions towards English Language 
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2. THEORETICAL FRAMEWORK 
2.1 Conceptual framework 
 In order for this research proposal to have a theoretical ground, nine 
concepts will guide the development of this study. Games in ELT, which refers to the 
activities that promote motivation on students; autonomy, which refers to the ability 
that someone has in order to take control over his or her own learning process; 
cooperative learning, which refers to the process in which more than one student is 
involved in some activities to achieve a common aim; collaborative learning, which 
refers to a tool that allows teachers and students to develop social skills in order to 
give some support to the ones in need; input hypothesis, which refers to the process in 
which the user acquires a second language by comprehending input; learners’ 
interests, which refer to aspects that learners consider appealing or useful for them at 
the time of studying; learners’ needs, which refer to relevant aspects about students 
that teachers need to take into consideration at the time of teaching (such as students' 
background, personalities, etc.); materials in ELT which refer to everything that 
teachers use to teach learners; and lesson planning, which refers to a series of detailed 
procedures that a teacher plans to teach on a given day. These concepts will provide 
the study with the necessary theoretical principles to organize the focus of inquiry. 
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2.1.1 Games in SLA 
Games are said to increase motivation since they go a step forward in 
providing students with input or output that do not present, practice, or produce 
content in a traditional way.    
Lee (1994) asserts that there is no reason for which language teaching cannot 
be enjoyable as games produce fun and help to banish boredom. The author also says 
that the aim of games is not only to entertain, but to provide learners with 
opportunities to communicate meaning, to complete an activity, and to learn 
something new about the language. Likewise, Lee (1994) suggests that games make 
learners to be interested in every language lesson, and at the same time they have an 
impact on the learning progress.  
Games in English learning can arouse students’ interest for learning and using 
the language in the classroom since students will be more focused on communicating 
meaning to achieve the aim of the game rather than on passively learning new 
structures. 
Huyen and Nga (2003) also study games and their effectiveness in learning a 
language. They emphasize that games turn out to be effective in language learning 
especially when learning vocabulary as they bring in relaxation, keep students 
interested, and allow students to actively participate in the activities. The authors also 
describe that games bring real world context to the English classroom and enable 
students to use English as a communicative tool. Finally, the authors highlight how 
effective games are on students’ learning process: 
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Learning vocabulary through games is one effective and 
interesting way that can be applied in any classroom. Games 
are used not only for mere fun, but more importantly, for the 
useful practice and review of language lessons, thus leading 
toward the goal of improving learners' communicative 
competence (Huyen andNga, 2003, p.1). 
Games can definitely be implemented in the classroom because they take part 
of learners’ daily lives. Learners are also able to do mental work with something they 
really enjoy. Games in English learning help students to handle with difficult 
structures of the language in an unconscious way due to the fact that their efforts are 
more on correctly playing the game, rather than on directly analyzing the form of the 
structures. That is why games in the English language learning are considered to 
bring about positive perspectives on the way students perceive the English class.  
2.1.2 Autonomy 
Autonomy is the ability that a student has in order to take control over his or 
her own learning process. The student is also able to take responsibility for the way 
s/he is learning and to establish the strategies that can contribute to this learning 
process. 
 Tomlinson (2004) argues that autonomy is a process that is accomplished 
when students are liable for their own learning process and able to make efforts both 
individual and collective to achieve a learning aim. In addition, the author argues that 
this process of autonomy allows students to acquire study skills and positive attitudes 
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towards the study of English. Tomlinson (2004) suggests that learners need to be 
encouraged to exploit the input of the language they received when they find it 
outside of the classroom. He maintains that: 
Skills and attitudes, then, are one important aspect of learner autonomy. 
Another important aspect is the encouragement given to learners to 
move steadily away from dependence on teachers, classroom and 
course books: to make the most of all the learning opportunities that 
they may find in their environment. (Tomlinson, 2004, p. 296) 
Learners have to acquire these previous aspects which are going to help 
them to recognize how they can take responsibility of his her own learning. 
Promoting learner autonomy is not only to tell learners the advantage of this 
factor, but to guide students to acquire it for their own benefit. 
Another author who makes contributions about autonomy is Benson (2001). 
He conceives the term of autonomy as an attribute which belongs to the learner and 
which leads him to take control over his own learning. The author also states that 
autonomy is not taught or learned at once, but it is a developmental process that 
involves learners to display their capacity of effectively carrying out learning. 
According to Benson (2001) Autonomy also has variability: 
It is accepted that autonomy is a multidimensional capacity that will 
take different forms for different individuals and even for the same 
individual in different contexts at different times. (Benson, 2001, p. 47) 
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Autonomy is the vehicle that allows students to be committed with their 
own process of learning, so they can be thoroughly focused on successfully 
achieving English learning. Each student also determines how much s/he is 
going to be committed with his/her learning process after guidance. Being 
autonomous is the only way students have to gain awareness of their learning 
progress so that to know what strategies of learning they still need to develop to 
succeed in learning a foreign language. 
2.1.3 Cooperative learning 
Cooperative learning is said to be the process in which more than one 
student is involved in some activities to achieve a common aim. Students work 
taking advantage of their different skills so that they learn from each other. 
Felder and Brent (2007) state that cooperative learning is naturally an 
active method as learners are doing something than simply listening or watching 
a teacher. The authors also present the reactions of weak leaners at the moment 
of working in a team. Weak students give up easily when they feel stuck; 
however, if weak learners work cooperatively with strong learners they (weak 
learners) can keep going on the task and then feel motivated to work in a timely 
manner. Felder and Brent (2007) suggest making teams that vary in ability level: 
Homogeneous teams tend to avoid the interactions that lead to most 
of the proven benefits of cooperative learning while in 
heterogeneous teams weaker students gain from seeing how better 
learners approach problems and stronger students gain a deeper 
THE STATE OF THE ART OF ENGLISH LANGUAGE TEACHING IN MARSELLA-RISARALDA 
30 
 
understanding of the subject by teaching it to others ( Felder and 
Brent, 2007, p. 17)  
In cooperative learning, learners are allowed to work with their 
groups so that they can solve possible problems that may emerge. 
Cooperative learning also goes with how students can gain deeper 
understanding of what is being taught. Besides, learners can acquire a 
great level of persistence and can develop conflict management skills to 
keep going on a task.  
Jacobs and Hall (1994) highlight that cooperative learning is not only 
organizing students into groups and asking them to do something, but all 
members of the group have to benefit from each student’s effort. They also 
present that cooperative learning is linked up with academic achievement and 
self-esteem. When it comes to cooperative learning, Jacobs and Hall (1994) 
warn that this type of learning demands hard work and constant awareness from 
teachers: 
Implementing cooperative learning is not like waving a magic wand 
just say a few magic words and everything works great. In fact, in 
planning and executing cooperative learning, teachers have many 
decisions to make. (Jacobs and Hall, 1994, p. 2) 
It is probable that cooperative learning is not easy to implement in the 
English classroom, but it really has a great impact on the students’ English 
learning process. Cooperative learning is not about one student that works to get 
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his or her own benefit in English learning, this is about students that can work 
together to get mutual benefits and learn from each other’s skills. 
2.1.4 Collaborative learning 
Collaborative learning is said to be a tool that allows teachers and 
students to develop social skills, so they are able to give a kind of support to the 
ones in need. This type of learning is also a result of the implementation of 
cooperative learning and leads students to keep stable relations between them as 
well as disposition to help others. 
Smith and MacGrego (1992) present collaborative learning as a group of 
processes that lead learners to gain mutual understanding of classroom materials 
and to search solutions to create a final product. This group of processes always 
allows learners to work in groups of several people promoting discussion, social 
skills, and active work. The authors also say that collaborative learning is more 
focused on students’ exploration of English materials in the classroom than just 
simply listening to the teachers’ presentation of them. When students are 
exposed to English materials, activities need to be designed to promote 
collaborative learning so that it pushes students to interact in order to accomplish 
challenging tasks: 
Collaborative learning activities immerse students in 
challenging tasks or questions. Rather than beginning with facts 
and ideas and then moving to applications, collaborative 
learning activities frequently begin with problems, for which 
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students must marshal pertinent facts and ideas. Instead of being 
distant observers of questions and answers, or problems and 
solutions, students become immediate practitioners. (Smith and 
MacGrego, 1992, p. 1) 
         Collaborative learning motivates students to face challenging 
tasks which can encourage stronger students to help their weaker 
classmates to develop problem-solving skills. It is relevant to define 
this term because collaborative learning might increase active learning 
in the English classroom and might provide better students’ 
performances than the ones they would come to on their own. 
2.1.5 Input hypothesis 
The input hypothesis is said to be the process in which the user acquires a 
second language by understanding input. This process of acquisition is mainly 
focused on providing the acquirer with comprehensible input just as similar as to 
the process of a child acquiring the first language. 
 Richards and Rodgers (2001) recapitulate the input hypothesis as one of 
the principal tenets of the theory of learning which explains the relation between 
input and language acquisition. The acquirer can manage input as long as this is 
beyond his level of competence. The authors also recapitulate that in the input 
hypothesis, acquirers of a second language are provided with a code of foreigner 
talk such as lower rate of speech, repetition, and yes/no questions to facilitate 
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them the comprehension of the language. Richards and Rodgers (2001) sum up 
how the input hypothesis has an implication in language teaching. 
The focus in the classroom should be on listening and reading. The 
ability to speak fluently cannot be taught directly but speaking 
should be allowed to emerge independently in time. The acquirer 
can built up linguistic competence by understanding the input and 
by presenting as much as comprehensible input as possible.  
(Richards and Rodgers, 2001, p. 182)  
          It is very important for students’ learning process to receive as much 
comprehensible input as possible in the classroom as this is the starting 
point to handle the new language. Students can also develop the basic 
communicative skills namely listening, reading, and writing to make them 
able to communicate meaning. 
2.1.6 Learners’ Interests 
           Learners’ interests are those predominant aspects that learners 
consider appealing or useful for them at the time of studying. These 
interests differ considerably depending on students’ motivation.  
           Ur (2003) explains that language teachers must provide learners 
with attractive information about the language and its background in order 
to arouse the interest of students in terms of language learning. Besides, 
teachers should invest more effort in class activities that may foster 
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students’ interests. In other situations, teachers are responsible for the lack 
of students’ interest due to their behavior, as Ur (2003) warns: 
Some temporary lowering in learner interest can be caused by factors 
beyond our control-the need of the learner to take a short break, for 
example, or external distractions-but there are also certain teacher 
behaviors which can quickly catch or lose learner interest, and it is 
important to be sensitive to their effect. (Ur, 2003, p.282) 
            Definitively, teachers need to pay immediate attention to the 
learners’ interest at the time of planning a class in order to provide them as 
much as possible appealing material that calls their attention. In this sense, 
learners will be more interested in the classes because teachers are taking 
into account their interests. Teachers also must be aware of their behavior 
or control of the classroom since learners could have many fluctuations 
and could easily lose the interest in the class.  
          Benge and Harder (2008) expressed that learners’ interest can be 
produced from teachers who use engaging activities in which students 
need to experience what is being taught in the classroom; for instance, a 
scavenger activity when teaching students to discover something. Besides, 
William Lancelot (Cited by Benge and Harder, 2008) believed that 
A learner's interests are important in learning and that those 
interests play a critical role in the development of a person's 
thinking ability (Benge and Harder, 2008, p.n.d) 
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            As it is observed, teachers are also responsible for learners’ 
lowering attention in the classroom since they are not aware of factors 
such the behavior towards the class itself .Additionally, interests play an 
important role when teaching a second or foreign language in order to 
increase students’ interests and attention in the classroom.  
2.1.7 Learners' Needs 
Learning a foreign language can be a difficult endeavor. Firstly, pupils could 
have varied needs to learn a language. That is why facilitators should be aware of 
what these needs are and how they can face them. Learners' needs are relevant 
aspects that teachers need to take into consideration at the time of teaching. Although 
these needs may vary from student to student, some examples are students' 
background, personalities, intrinsic-extrinsic motivation, pronunciation, vocabulary, 
grammar, the development of the 4 language skills, use of English, and the most 
important of all, their interest for learning a language. 
Simpson and Ure (1994) state that students share different needs when 
learning English. Those needs go from the learning atmosphere and what learners are 
to learn about the language, to the skills they need to develop to use English and 
interact with their classmates. That is to say, teachers need to take into account the 
learners’ needs in their lessons in order to make the class a mixture of their interests 
and the development of the language skills. Simpson and Ure (1994) also argue that: 
If teachers failed to respond to individual needs, or were unsure how to create 
the conditions that would allow them to do so, no strategy was very effective. 
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If teachers acknowledged their pupils needs and found ways of meeting them 
that they and their students were comfortable with, success was likely to 
follow (Simpson and Ure, 1994, p.85). 
To conclude, teachers are responsible for meeting and finding out strategies 
that help them to respond for all students’ needs without leaving any need behind. 
Besides, it is also quite important to know that developing communicative 
competences is part of those needs, so they can implement activities that enhance 
learners to communicate in English. 
2.1.8 Materials in English Language Teaching 
          Materials in English language teaching refer to everything that 
teachers use to teach learners. These materials can be in the form of 
textbooks, workbooks, CD-Roms, handouts, etc., or any kind of material 
which presents information to learners about what is taught.  
         According to Tomlinson (2004) materials can be interactive. They 
can have an impact on the students’ learning process since materials are 
going to arouse learner’s curiosity and interest. Moreover, learners will be 
able to develop confidence and feel at ease since they are going to be 
exposed to materials which can encourage them to participate without 
feeling pressure and to help them to relate the content of the activities to 
their real lives. Rutherford and Sharwood-Smith (1988) (Cited by 
Tomlinson, 2004) also asserts that: 
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The Role of the classroom and of teaching materials is to aid the 
learner to make efficient use of the resources in order to facilitate 
self-discovery (Tolimson, 2004, p.11).  
           That is to say, materials are not only to develop activities in the 
classroom, but also to increase the learner’s autonomy; these materials 
give students the opportunity of achieving the activities by providing them 
with learner-centered discovery activities. Additionally, as it was 
previously mentioned, materials in ELT must cause impact on the 
students’ learning in order to provide them motivation and participation in 
the activities developed in the classroom without any kind of impediment 
that decreases their language learning process.   
2.1.9 Lesson Planning 
            Lesson Planning is a series of detailed procedures that a teacher 
plans to teach on a given day. It is a method of planning and preparation. 
Teachers must include in their lesson plans aspects such as the name, the 
date, the objective, the materials that will be used, and a summary of all 
the activities that will be carried out.  
            Harmer (2009) argues that a teacher needs to have a clear focus 
about the aim and the how students will reach that aim in a lesson. No 
matter if teachers are good, responsible, committed, flexible, etc. all 
teachers need to plan their lessons in order to be reminded about what they 
are intended to do. In the same way, Harmer (2009) points out: 
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For students, evidence of a plan shows that the teacher has devoted 
time to thinking about the class. It strongly suggests a level of 
professionalism and commitment to the kind of research they might 
reasonably expect. (Harmer, 2009, p.156). 
           In consequence, it can be assumed that some teachers may have 
some problems when teaching the class since they are not aware of the 
stages that lesson planning demands. Teachers think about the activities 
and topics, but they could not give a correct shape to their plan. 
           Richards and Lockhart (1994) provides that lessons must be 
organized into sequences in order to achieve the aim of the class. These 
sequences are denominated opening, sequencing, pacing and closure. Each 
one of the previous stages provides the lesson a procedure to be followed 
and accomplished. Richards and Lockhart (1994) finally declares: 
When teachers structure their lesson effectively, they begin a lesson 
with a short review of previous, prerequisite learning. Begin a 
lesson with a short statement of goals. Present new material in 
small steps, with student practice after each step. Give clear and 
detailed instructions and explanations. Provide a high level of 
active practice for all the students (Richards, 1994, p. 113). 
            These procedures help to the development of a lesson in terms of 
time, preparation, materials, and transitions between the activities. 
Planning a lesson is quite essential since teachers have a clear goal about 
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the aims obtained in all the lessons. Besides, teachers who structure their 
lessons can accomplish what is going to be aimed in the lesson, and the 
students also have the opportunity to be exposed to the nature of the 
language used in the classroom.  
2.2 Literature Review 
2.2.1 Method 
 There are some elements underlying and constituting a method such as the 
approach, which embodies theory of the nature of language and theory of language 
learning. These set of elements turn out to be quite relevant when getting into the 
practice of English teaching. 
Concerning method, it will be explained from an English language teaching 
point of view. Anthony (cited by Richards and Rodgers, 2001) says that a method is 
procedural. It means that method is a plan in which many aspects, based on principles 
of language teaching and learning, need to be considered and analyzed in order to 
determine what that method sets out to achieve; those aspects to consider and to 
analyze are the particular skills to be taught, the content to be taught, and the order in 
which the content will be presented along with the language material to be used in the 
learning scenarios.  
Richards and Rodgers (2001) state that each method is influenced by different 
approaches which have specific theories of language and language learning; those 
theories are put in to practice in order to provide the learning scenario that students 
might need to learn the language. The authors also highlight that all methods have 
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different focuses.  Some methods just focus on oral skills, others give priority to 
meaningful communication, and some others focus on grammatical accuracy and 
perfect pronunciation; however, all of them involve decisions about the selection of 
the language item to be taught directly or indirectly. 
2.2.2 Approach 
Throughout decades of teaching and learning foreign languages, diverse 
theories have come into view as a way of guiding teachers in the field of second or 
foreign language teaching. Language teaching and learning have been involved into 
different changes, thus implementing new policies in the way language is taught. 
According to Richards and Rodgers (cited by Brown, 2000) “an approach defines 
assumptions, beliefs, and theories about the nature of language and language 
learning”. Celce-Murcia (2001) also addresses the topic by stating that facilitators are 
not aware of those assumptions and beliefs that imply language learning; as a result, 
they do not take into account methodological sources and current theories in the field 
that hopefully they could apply in language learning scenarios. 
Anthony (Cited by Richards and Rogers, 2001), states that an approach is a 
series of theories that serve as a basis of practices and resources for language 
teaching; these theories describe the content to be taught. There are also more 
linguists who contribute to the definition of approach; for instance, Harmer (2001) 
states that “an approach describes how people acquire their knowledge of the 
language and makes statements about the conditions which will promote successful 
language learning”. 
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To sum up, an approach is based on premises about theory of language, and 
the nature of language learning. Both concepts are considered important for further 
illustration.  
2.2.3 Theory of language  
 In this part we will mention the three views of language that are recapitulated 
by Richards and Rodgers(1986) and some aspects of the theory of language which 
involve, some approaches and methods of language teaching. 
The first one is the structural view, the view that language is structurally a 
system of elements such as phonological units, grammatical units, grammatical 
operations, and lexical items for coding meaning. The second is the functional view 
which is more focused in the function of the message rather that the form. The theory 
emphasizes the importance of communication rather than the explicit teaching of 
structural and grammatical elements. Finally, an interactional view promotes the 
language as a fundamental tool that helps people to be involved in interpersonal 
relations; that is to say that the only mechanism in charge of the development of 
interactional patterns in people is the language. This view in terms of teaching may be 
seen as a vehicle of interaction between learners who are seen as interactors. 
Richards & Rodgers (Cited in Rivers, 1987) state that through interaction not 
only listeners but also speakers can increase their language thanks to authentic 
linguistic material. It is needless to say that interaction plays an essential role in the 
theories of second language learning; specially, when interactivity is directly 
connected to the four language skills (reading, writing, listening speaking). 
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Nevertheless, language interaction has not been developed like other models of 
language teaching; language teaching models also need to be complemented by 
theories of learning. 
2.2.4 Theory of language learning 
Throughout the history of teaching, different theories have emerged as a way 
of providing new basis for the development of the language; such as the Monitor 
Model of second language development, the Natural Approach, the Total physical 
response, and the Silent Way. These last derive from the theory of language learning 
which emphasizes one or both the cognitive processes that are involved in language 
learning and the necessary conditions for the cognitive processes. 
Krashen (1981) states both processes and conditions of language learning in 
his learning theory of Monitor Model of second language development. These 
processes are Acquisition and Learning. Firstly, acquisition refers to the spontaneous 
and unconscious process to internalize new knowledge, while Learning is a conscious 
process in which formal teaching is necessary.  
 Krashen (1981) also claims that the Monitor works as the central and 
conscious part of grammatical rules about the language that is learned and that the 
Monitor only occurs in learning not in acquisition. The author describes the condition 
that is needed to activate the acquisition process. This is, the learner must receive 
comprehensible input. 
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Curran (1972) focuses, in his writings on Counseling-learning, on the 
conditions for having successful learning; he argues that a good classroom 
atmosphere may help students to overcome insecurity and anxiety. In addition, 
Krashen and Terrell (1983) state that learners should be as relaxed as possible in the 
learning scenario to produce language.  
 Asher (1977) describes in his Total Physical Response that children are 
actively doing things without needing to speak and that their listening is performed 
with physical response. The Total Physical Response in the English classroom is one 
in which students listen and then act, while the teacher takes the role of Director. This 
coordination between language production, comprehension, and physical actions 
provides conditions for success in language learning.  
 Finally, the Silent Way proposed by Gatteno (1972) states that the necessary 
conditions for language learning are around learners’ security and consciousness to 
control their learning. Gatteno (1972) also claims that learners should gain self-
independence, autonomy, and cooperate with others in solving language problems.  
 To conclude, Method is a procedural plan to be developed in the language 
classroom. Approach is a series of theories about language and language learning that 
serves as a basis of practices and resources for language teaching. The 
aforementioned terms are defined since they frame this research study. 
 
 




3.1 Type of study 
The current study drew on the use of qualitative procedures for the data 
collection stage since the researchers collected data concerning the students’ 
perceptions towards the English class, students’ descriptions towards the use of 
English outside of the classroom to work collaboratively, to foster autonomy, to 
fulfill own interests, and also teachers’ attempts to planning lesson. Ray (2011) 
describes qualitative studies as one of the methods used to observe and record the 
actions and behaviors of each single person or individual through the course of their 
daily lives. Consequently, the data collection took place in real learning scenarios in 
order to gather information towards the state of the art of language teaching and 
learning in Marsella-Risaralda. Likewise, several sources were used to gather the data 
such as document analysis, observations, interviews and questionnaires.  
3.2 Context and setting 
This research project was carried out in Marsella-Risaralda. This town has 
approximately 57 teachers. Thus, it is necessary to highlight that in Marsella there are 
only about 6 English language teachers. 4 of these teachers have a degree in English 
language teaching. The other 2 English teachers have a degree in a different area. 
Besides, there are 27 students per group in Agricola school, and 40 students per group 
in Estrada Marsella School.  
Based on what was mentioned, this research project was mainly concentrated 
on the English language teachers from the public high school in Marsella-Risaralda. 
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Therefore, the focus study was the English teachers from secondary education within 
6th through 11th grades, school principals, and high school students.  
3.3 Participants 
The current study had three different but equally important participants. The 
first participants for this study were the teachers from secondary education within 6th 
through 11th grades from Marsella-Risaralda who are currently working at publics 
institutions in Marsella-Risaralda. 
The secondary participants of this study were the school principals that belong 
to those public institutions and that are also important elements that can aid at 
providing relevant information for this study.  
The last of the participants were the students who presented the most 
important information given that they wanted to share about their learning process, 
their opinions about language learning and teaching and what they evidence in terms 
of their teachers’ performance in the classroom. 
3.4 Researchers’ role 
A non-participant observation is defined by Diane Larsen-Freeman and 
Michael H. Long (1991), as the act that implies observing, taking notes and recording 
activities without taking part of them. This project had 2 active researchers that acted 
as non-participant observers in order to collect first hand data from the public 
institutions in Marsella that participated on the study. Therefore, the researchers did 
not interact with learners not interfere in the class but to observe meticulously.  
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3.5 Data collection  
As mentioned previously, the purpose of this study was to collect data related 
to educator teaching methodologies and the tendencies more implemented by teachers 
from the public institutions in Marsella-Risaralda. Consequently, to gather the data 
needed during this process of data collection, the instruments used were: 
observations, document analysis, questionnaires and interviews.  
3.5.1Observations 
Merriam (2009) states that the observation method involves the complete 
analysis of people’s behavior, perceptions and assimilations to acquire data from the 
field that is under research (p. 94). On the other hand, Burns, A. & Hood, S. (1995) 
cited in Freeman (1998) argue that the observation is a closely watching classroom 
events, happening or interactions, either as a participant in the classroom, or as an 
observer of another teacher’s classroom. (p. 94). Additionally, the observation in this 
study was done to two public schools in Marsella-Risaralda; one observation per 
school was conducted. Each observation lasted one hour per class. In this particular 
case the observations were done by non- participants, who focused mainly on taking 
field notes using a structured format to collect data about the classroom and the 
events that take place in it, teachers’ performance, and students’ attitude and reactions 
toward the class. (See appendix 1). 
3.5.2 Document analysis 
To accomplish the specific objectives of this study a document analysis was 
done in order to become acquainted with the different text, programs that teachers 
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follow to develop their classes. The document analysis for this research included 
collection of information that the schools PEI had about English language learning 
and teaching, the syllabus used by the teachers and the lesson plans designed by the 
teachers, curriculum, and class work. Holsti (1969) argues that document analysis is 
an umbrella term in order to talk about a huge amount of written, visual, and physical 
material significant to the study that is carrying out .(p.p112). Due to the fact that the 
collection of the data the analysis might become overwhelming a format was design 
to collect such information. (See appendix 2). 
3.5.3 Questionnaires 
Thirdly, questionnaires were used to collect data for teachers and principals 
from the institutions about personal information, teachers´ academic background, and 
methodology and lesson plan design, among other relevant information. Herbert, W. 
(1989) indicates that “questionnaires are printed forms for data collection which 
include questions for statement to which the subject is expected to response, of them 
anonymously. Therefore, the participants involved were be surveyed in order to 
obtain more profound information about the personal and profession experiences in 
the process of teaching English. This survey will be structured and implemented at 
the beginning of the study. (See appendix 3). 
3.5.4 Interviews 
 They were used to ask questions in order to gain information from learners 
concerning the development of the English class and their learning process. 
DeMarrais (2004) declares that interviewing is a process in which a researcher and 
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participant in a conversation focused on questions related to a research study. 
Consequently, the participants that were involved during this process were a mean to 
know special information which is on their minds. (See appendix 4) 
3.6 Data collection and analysis  
For the analysis of the collection of the data, it was necessary to use priori 
theory so that we could be able to take that data and analyze or compare it based on 
existed theory. Furthermore, some research methods namely observations, document 
analysis, questionnaires, and interviews were implemented in order to develop the 
data triangulation. 
Observations: Two-hour observations were conducted to collect data about the 
context in which teachers and students face English teaching and learning. Moreover, 
observations served as a guide to watch closely the classroom events happening in 
another teacher’s classroom as A. & Hood, S. (1995) suggests. 
Document analysis: they were conducted with some English teachers to reveal 
the Amounts of written, visual, and physical material existed in the school for 
teaching the English classes as argued by Holsti (1969). 
Questionnaires: They were conducted with two English teachers and two 
principals from both schools in order to know the teacher’s academic background, the 
methodology, and lesson plan design as well as to know the professional experiences 
English teachers have in the process of teaching English pointed out by Herbert, W. 
(1989). 
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Interviews: They were conducted with twenty six students per school in order 
to ask them questions related to this research study, and so to gather information 
about their learning process and all concerning teachers’ procedures at the time of 
teaching the English class. 
After the collection was completed as well as the transcriptions of the 
interviews and observations, the data triangulation could take place. Regarding the 
interviews and observations, the two interviews were unified and each line was 
numbered as well as the two observations but apart from each other. Then, a name 
was given to the most relevant information in order to start looking for the 
commonalities between the two interviews. After the commonalities were found, they 
were grouped in order to design the titles for the main categories and subcategories so 
that the writing of the findings could begin. Along with this process, the tittles of the 
findings resulting from the data triangulation were: Students´ perceptions towards the 
English class, Students´ descriptions about the exposure to English outside of the 
classroom, Teachers’ intentions for lesson planning. 
Finally, some codes were created in order to display the needed samples to 
support the findings. These Codes are presented in order to illustrate the previous 
information. 
AMIS# (Agricola Marsella, Interview, Student, #),EMIS# (Estrada Marsella, 
Interview, Student, #), AMO1 (Agricola Marsella, Observation 1), EMO2 
(Estrada Marsella, Observation 2), AMQT1Q# (Agricola Marsella, 
Questionnaire, Teacher 1, Question, #), EMQT2Q# (Estrada Marsella, 
Questionnaire, Teacher 2, Question, #). 
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3.7 Consent forms and ethical consideration 
The present study was developed taking into contemplation the different 
ethical considerations before the study was carried out, during the data collection, and 
after the final outcomes concerning the study itself. The previous aspects were 
considered in order to maximize the confidence of the people involved in the 
research, and to minimize constraints that could affect the nature of the project. 
Some considerations were drawn from the beginning of the research to 
illustrate the nature, the credibility, the welfare, the dignity of the research project and 
the people involved in it.  
The first thing that the researchers did was to provide an information letter 
about the conditions and the main objectives of the research, and it was written in a 
understandable letter for the participants (See Appendix 5) which contained all the 
information regarding the project, and all available information about the study, so 
that each individual could make a rational and informed decision as to whether they 
would like to participate. Then, obtaining consent from the coordinators, principals, 
and English teachers of the school was necessary. Due to the sentitive nature of the 
study, informed consent from the school principals were resquested in order to 
conduct interviews, fill questionnaires and conduct observations. The data collection 
took place during school hours and therefore there were some teachers who gave us 
permission to conduct the research.  
Finally, the researchers started collecting the data demonstrating respect for 
the participants, so it helped in maintaining a trustworthy relationship with them that 
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allowed both parties to obtain a better performance. At the end of the process of data 
collection, the participants were informed to be invited to know the results of the 
study at the end of the research. The researchers also thanked all the participants 
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4. FINDINGS  
4.1 STUDENTS’ PERCEPTIONS TOWARDS THE ENGLISH CLASS ARE 
NEGATIVE 
In this section, the students’ perceptions towards the English class will be 
presented taking into account some aspects such as the students’ perceptions towards 
how English is taught, students’ perceptions towards the teachers’ implementation of 
class activities in the English classroom, and students’ perceptions towards their own 
English learning process. 
4.1.1 Students’ perceptions towards how English is taught are negative 
Data from interviews revealed that students had negative perceptions in terms 
of the English class. Firstly, students highlighted some issues concerning how 
English is taught; students stated they work on activities in which they use both 
English and Spanish to translate a text or vocabulary from one language to another. 
Students also hinted that the teacher explains topics by showing them the 
grammatical rules they have to learn in order to conjugate a verb or complete any 
activity. In the following excerpts, these students’ perceptions illustrate what was 
previously mentioned.  
EMIS10”Que cada vez que enseñen un tema… a ver ehhh los profesores 
llevan muchos años, pero nosotros siempre es lo mismo; los mismos temas, 
los mismos verbos, las mismas conjugaciones; por ejemplo el verbo to be es el 
mismo tema que estamos viendo desde octavo” 
 
AMIS26”Que todas las clases de Inglés fueran diferentes, por ejemplo que 
trabajáramos más la legua, la audición y no solo hacer traducciones” 
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Additionally, it was observed during the observations that the teachers used 
activities in which one teacher asked learners to complete a dialogue in order to 
practice with them the pronunciation of the whole text, and the other teacher asked 
students to translate a paragraph in order to check understanding; one similarity of 
both activities falls into the explanation of grammatical rules rather than activities 
that promote communication; the following examples show what was previously 
mentioned. 
EMO2“El profesor escribe en el tablero algunas oraciones para ser 
completadas usando his/her, el profesor pregunta en ingles cual es la 
diferencia entre his/her; los estudiantes no entienden no dicen nada. El 
profesor explica en español cada uso” 
 
AMO1 “El profesor pide a los estudiantes traducir lo que se está copiando en 




Through these pieces of evidence, it might be inferred that students practice 
the English language based on translation exercises and direct learning. This means 
that the students learn grammatical rules in an explicit way, and that their 
consciousness of the forms of the language they learn in the English class is raised. 
Besides, students do not have the opportunity to use the language for communicative 
purposes as they do not perform tasks that emulate real life situations.  
Snow (2007) declares that learning a language is not only to learn words and 
grammatical rules, it also demands applying that knowledge of the language in order 
to be used in the spoken form; therefore, students might view language as a tool for 
communication. Evidences from observations show that teachers do not use the 
English language in language lessons to promote communication, but they use 
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English to make learners become familiar with the features of the language. Students 
cannot interact with the language as to be mentally engaged in the activities they do; 
that is to say, students are not able to do an activity without teacher’s translation of 
every single word and teachers’ explicit explanation of structures rules.  
Brown (1991, cited in Snow, 2007) suggests that learning English should 
follow the order of the first language learning in which children focus on 
communication before accuracy. In other words, it is more significant if students can 
use the language to learn something new and talk about their interests rather than to 
focus on the forms of the language. 
4.1.2 Students’ perceptions towards the teachers’ implementation of class 
activities in the English classroom are negative 
In the following set of data two students’ perceptions are evidenced. First, the 
students show that their attention is mostly called when didactic activities and 
technological resources are used in the English class.  
Students stressed what they think about the teacher´s implementation of class 
activities in the language classroom. Students considered that the class is more 
appealing when they have the opportunity to learn the target language through 
activities that include materials such as games, visual aids, videos, movies and those 
materials that lead them to be active learners during the class. 
EMIS6”Que nos dieran la clase por medio de dinámicas” 
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It is worth saying that students interpret the meaning of “dinamicas” as 
activities that allow them to play, have fun, and that require a great amount of 
physical movement. It can be inferred from the evidence above, that students prefer a 
class in which they can do more than just study from a textbook or write on their 
books. It is probable that students consider the implementation of class activities, 
which go beyond the use of the board or notebooks passively, essential. It was also 
observed in two English sessions that students were not actively learning the topic of 
the class; they were passive learners because they were all the time just copying on 
their notebooks the information written on the board.  
Students need to experience English learning as actively as possible to avoid 
any kind of rejection toward language. Materials such as games, videos, songs, 
webpages provide students the chance of being involved in activities that promote 
active learning and motivation. Teachers should take advantage of materials and 
active learning techniques that can make the English classroom a more appealing 
scenario. 
On the other hand, students also argued that teachers do not often expose them 
to activities that demand the use of technological resources, and they expressed the 
desire of interacting with this kind of resources as much as possible. To illustrate the 
explanation already provided, some evidences from the interview are presented. 
 AMIS17”Ahhh…que nos trajeran más acá (sala de Idiomas)” 
 
EMIS6 “que nos lleven al aula máxima a ver películas en ingles que nos 
dieran la clase por medio de dinámicas, Que nos mostraran videos” 
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In other methods, it was found some teachers’ comments related to the use of 
technological resources in the English classes. When asking teachers about the most 
difficult and common problems they have to face in the English classroom, they 
stated a list of disadvantages; nevertheless, the factor concerning to the lack of 
technological resources was the relevant one since they wrote it at the beginning of 
the list. Teachers also added they have to bring from their own homes resources such 
as CDs, recorders, computers, movies, and DVDs when they plan to use them in the 
classroom due to the fact that those institutions are not well equipped and the existing 
material is not updated. To support this information, evidence from the questionnaires 
is shown. 
EMQT2Q13 “Ausencia de logística para trabajar con material audiovisual o 
TICS” 
 
AMQT1Q13”Escasos recursos o materiales” 
 
 
Consequently, it might be assumed that students want to be exposed to class 
activities that stir them up. Students want to interact with an array of materials that 
make them to be motivated and interested in class; nevertheless, teachers do not 
constantly involved learners in this types of activities because most of the activities 
demand the use of technological resources and it is difficult to take CDs, recorders, 
computers, movies, TV, DVDs, and video beams from their homes to the institution 
which lacks these materials.  
McKinney (2006) states that active learning refers to techniques where 
students have the opportunity to discover and process new information as well as to 
develop their English skills. The author also says that students can be more engaged 
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in activities and able to explore their own attitudes. McKinney (2006) suggests that 
active learning techniques provide learners with appealing ways of learning the 
language and break any kind of passiveness in the classroom.  
Regarding to the use of games, visual aids, movies, videos, computers, and 
resources in general, Tomlinson (2004) states that these materials are interactive and 
they can have an impact on the students’ learning process since materials are going to 
arouse learner’s curiosity and interest. Learners will be able to develop confidence 
and feel at ease since they are going to be exposed to materials which can encourage 
them to participate without feeling pressure and help them to relate the content of the 
activities to their real lives. Tomlinson (2004) also states that materials can provide 
students with opportunities to use the English language to accomplish communicative 
purposes so students can learn the language at the same time they interact each other. 
Lee (1994) claims that there is no reason why language teaching cannot be enjoyable. 
He states two advantages of games. First, games produce fun and help to banish 
boredom. Second, games encourage learners to be busy communicating language to 
complete an activity and to learn something new about the language. Likewise, Lee 
(1994) argues that games make learners to be interesting in every language lesson and 
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4.1.3 Students’ perceptions towards their own English learning process are 
negative 
 Students declared their own points of view in terms of their own English 
learning process. When it was asked about the amount of English they use in the 
classroom, they reported that a very low percentage is used in the class. This 
evidences that the use of the target language is not enough to indicate they can 
progress in their language learning process. In regard to these, two pieces of evidence 
are revealed below. 
 EMIS213”Nosotros en general por hay un 5% de Ingles” 
 
AMIS25”Los mismos alumnos un 30% en Ingles ya interactuando con él y un 
70%  en Español” 
 
Students also stated that the knowledge of the language they have is not good 
in all the skills. Students reported that they were familiar with some vocabulary and 
grammar, but they are not exposed to the listening skill, and the use of the spoken 
language is minimal:  
“EMIS10: bueno pues mire en cuanto a vocabulario muy bien, gramática 
pues no se puede decir ni mal ni bien porque…… como les explico mmm... 
Porque ella—ella nos enseña que como se conjuga  pues todo lo que estamos 
viendo en cuanto al oído nada cero no sabemos diferenciar nada- lo mismo 
para el habla” 
 
What can be interpreted from the data above is that the students from the 
setting observed rarely use English in the classroom, and the exposure to the target 
language is evidently minimal. In addition, it can be interpreted that the minimal use 
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of English in the classroom by the teacher and by the students is for studying 
vocabulary and grammar with no integration of any other skills.  
It can also be observed that students stated their perceptions in a way of self- 
reflection since they shared what they feel not only about the amount of the English 
language they used in class, but also about the development of the skills that this 
quantity provides. Pennington (1992) proposes the process of reflection as 
deliberation and reflection on the own experience. Additionally, this process does not 
only go for reflective teaching, but the author also extends this idea to reflective 
learning in which the learner develops awareness of a need to change his or her 
experience in learning a second language. On the other hand, one student also said 
that she was not good at any skill due to  lack of teacher’s interest in the English 
subject, so this teacher’s behavior towards English teaching makes her to be resistant 
to learning English.  
AMIS24 “pues más o menos porque cuando estamos traduciendo nos va bien, 
pero hablando como que no es lo mismo” 
 
EMIS13 “no me destaco en ninguna porque igual a mí no me gusta el ingles 
porque si el profesor no le muestra interés, uno tampoco” 
 
 
These evidences revealed that students are aware of two aspects. Firstly, they 
are aware of the amount of time English is used and Spanish is the predominant 
language in the classroom since the percentages of the target language are lower than 
the percentages of the Spanish language use. Secondly, students notice the 
unwillingness on behalf of the teacher to teach the language. Consequently, students 
found relevant to mention that they do not have enough knowledge and opportunities 
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to practice and use the English language effectively because of lack of exposure to 
the all English skills and lack of teacher’s interest.  
The previous data shows some of the students’ perceptions towards the 
English class. It might be worth to state, based on Snow (2007) that understanding 
language learning from students’ perceptions is a prominent issue English teachers 
should take into account when teaching a foreign language as this way of reflection 
can help them to improve their role of teachers and to provide language learners with 
significant ways of learning and using the language.  
 
4.2 Students use English outside of the classroom to work collaboratively, to 
foster autonomy, and to fulfill own interests.    
This finding refers to the descriptions students stated towards the exposure to 
English outside of the classroom. The reader can find these students’ descriptions 
from three different perspectives: students’ use of the target language to work 
collaboratively, students’ use of the target language to growth autonomously, and 
students’ use of the target language to fulfill personal interests. 
4.2.1 Students use the target language to work collaboratively outside of the 
classroom. 
First, students were asked in the interviews about how they use the knowledge 
they have of the foreign language and how they practice it outside of the classroom. 
The following piece of evidence taken from the interviews, shows the question asked 
THE STATE OF THE ART OF ENGLISH LANGUAGE TEACHING IN MARSELLA-RISARALDA 
61 
 
to students in order to inquire about their use of the target language outside of the 
classroom.  
AMIQ9 “Bueno ya para terminar ¿cómo practican el Inglés? ¿Lo que han 
visto en clase como lo practican? Y aparte de eso, también nos pueden 
comentar si aparte de lo que ustedes ven en clase, cuando llegan a sus casas, 
les gusta de pronto ver películas en Ingles, escuchar música en Ingles o 
alguna otra cosa que ustedes, pero que obviamente tenga que ver con el 
Inglés: leer revistas, no sé, acerca de celebridades…. 
 
  
To what students answered that they work collaboratively:  
 
AMIS15 “por ejemplo habíamos acabado de salir de un examen o algo  
entonces ella por ejemplo lo perdió o algo, entonces dice que si  le hace el 
favor le lleve el cuaderno y le va preguntando en español para ella ir 
respondiendo en inglés para que vaya mejorando más”  
 
AMIS21 “cuando a veces le enseñamos a alguien o alguien pide explicación 
usamos la lengua” 
 
 These students said they get together when they are out of the classroom and 
that they use the foreign language in order to help each other by explaining to 
someone a topic concerning the English class.  
Students were able to develop collaborative skills outside of the classroom 
inasmuch as students were giving help to their classmates who needed it. It can also 
be assumed that students do not get involved in practicing and using the English 
language outside of the classroom to boast about their learning progress, but to help 
their classmates to improve their own language learning process. In other words, it 
might be highlighted that most of the students are involved in collaborative learning. 
Oxford (1997 cited in Brown, 2001) claims that collaborative learning is evident in 
the process of learning a second language when students have the opportunity to meet 
with teachers or advanced classmates in order to get assistance or guidance on 
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something that is still unclear for them. This kind of assistance between learner and 
learner was found in the evidences since students expressed to help their classmates 
when they needed it. 
 On the one hand, Calderon (cited by Christison, 1990) states that 
collaborative learning is a byproduct of students taking advantage of cooperative 
learning, and that both become helpful tools to improve the students’ English learning 
process. It means that, if some students are involved in cooperative learning, they are 
going to develop collaborative skills. In the interviews conducted, it was found that 
students had opportunities to meet in groups as they stated that teachers sometimes 
organized them in pairs or small groups in order to work on an activity: 
AMIS15: “nos pone en grupos a trabajar…. Teníamos que escribir desde el 1 
hasta el millón… pero los números ordinales” 
 
EMIS1: “Nos pone un dialogo y nos dice que nos hagamos en pareja y que lo 
estudiemos” 
 
The two previous excerpts show that the students interviewed do engage into 
classroom activities that require them group work, so students work together in order 
to achieve a particular objective. However, there is no evidence to support the idea 
that students participate into activities or actions that promote communicative 
purposes in the classroom. 
  Jacobs and Hall (1994) highlight that cooperative learning is not only 
organizing students into groups and asking them to do something, but all members of 
the group have to benefit from each student’s effort. Consequently, this allows 
readers to infer that evidences of group working in these schools are not enough to 
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show that there is cooperative learning in the classroom since in cooperative learning 
students are said to be involved in a process in which all of them discover what their 
classmates think and know and have more opportunities to use the English language 
in order to get mutual benefits. Thus, the evidence presented does not illustrate that 
students use the language cooperatively to achieve mutual objectives in their lives 
outside of academic contexts, but that they use it collaboratively outside of the 
classroom.  
Regarding evidence coming from the unique observation conducted, students 
were not exposed to any kind of group work, but they were all the time working 
individually: 
“EMO2: los estudiantes permanecen trabajando de forma individual en cada 
una de las actividades desarrolladas durante la clase” 
 
 This sample shows again that there is no evidence of cooperation in the 
English classroom as students were not asked to interact with each other, but they 
remained working singly on every activity. Along with these assumptions, it was also 
inferred in the previous finding that students were not provided with opportunities to 
use the English language as much as possible for communicative purposes, so it 
might be summarized that there is not cooperative learning in the classroom due to 
the fact that cooperative learning demands all members of a group to be active 
participants and to be eager to use the foreign language. 
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4.2.2 Students are exposed to the target language to grow autonomously 
It is interpreted that some learners use and practice the target language out of 
the English class to grow autonomously because some of them spend most of their 
time studying out of the English class in order to advance in their language learning 
process without someone telling them that they should do so. That is to say, learners 
are aware of their own language learning process which is one of the characteristics 
of an autonomous learner. 
Regarding autonomy out of the classroom, it is evidenced that students look 
for strategies in order to improve their own learning process such as checking 
textbooks in order to be prepared for the coming contents of the English course. The 
following excerpts illustrate this interpretation: 
EMIS1 “Yo practico en la casa lo que veo en clase”  
 
AMIS15” voy para la casa de la cultura de acá de Marsella y me cojo un 
libro y me siento y me gusta practicar” “un libro donde está todo lo que 
podemos ver durante el año, entonces uno lo va repasando para cuando 
llegue el momento de que nos…aja” 
 
During the observation, it was revealed that some students were eager to 
participate. However, when they did not know how to give the answers, they took 
their notebooks in order to remember information that was taught in previous classes, 
as can be evidenced in the following information coming from the observation 
conducted: 
EMO2 “El profesor pregunta en ingles a un estudiante “ how do you spell 
grandmother? El estudiante intenta deletrearlo pero utiliza su cuaderno para 
revisar el alfabeto que fue enseñado en clases anteriores” 
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Based on this information already provided, it might be assumed that the 
students are autonomous not only outside of the classroom, but also autonomous 
learners inside of the classroom since they took their notebooks in order to review the 
topic previously studied in class (The alphabet). This is a simple example of 
autonomy in the classroom which comes from a stimulus created by the teacher 
asking for something and to which students responded by checking their notebooks. 
However, students could have kept still without checking their notebooks or waiting 
that the teacher answered for them which confirms the finding of existence of some 
type of autonomy by the students.  
Tomlinson (2004) emphasizes that autonomy is a process that is accomplished 
when students are liable for their own learning process and able to make both 
individual and collective efforts to achieve a learning aim; similarly, the author 
declares that this process of autonomy also allows students to acquire study skills and 
positive attitudes towards the study of English. The fact that some students were 
aware of checking the topic, in this case, the alphabet is a sign that students are 
autonomous in the classroom since they did not need the teacher to tell them what to 
do, but they did it by their own. Likewise, the author mentions autonomy as the 
acquisition of study skills; these study skills are evidenced when students described 
that they look for opportunities outside of the classroom to improve what they are 
learning, whether they do it alone or in company with their classmates. 
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4.2.3 Students are exposed to the target language for personal interests. 
Students highlighted that they practice and use the target language outside of 
the classroom for personal interests. Students expressed what they like to do outside 
of the classroom that involves the use of English such as listening to their favorite 
music, watching their favorite movies or TV programs, chatting with friends or 
relatives, and posting comments on social networks like Facebook. Evidences from 
interviews are presented to support the previous description. The question asked to 
students by the researchers was about the instances in which they usually use the 
English Language outside of the classroom. To what they answered: 
EMIS14 “Películas en Español con subtítulos en Inglés” 
 
EMIS7 “Pues a veces cuando escribo mensajes en el Facebook, una que otra 
frase” 
 
 AMIS21 “Música, páginas de internet, videos, y ya” 
 
EMIS1 “A veces cuando hablo por teléfono con mi prima que está en Estados 
Unidos” 
 
As can be interpreted from the evidence, the students try to use the target 
language in order to fulfill with personal interest, among which we have: listening to 
music, communicating with relatives, watching movies, posting messages on 
Facebook, etc. It can also be interpreted that the students use English for this 
activities because they have the necessary and enough resources at home to do so.  
The interpretation can also go beyond to say that students like to be in contact 
with the English language provided that they can use resources that are appealing to 
them or that are part of their daily lives. This can be contrasted with the collected 
information in the questionnaires regarding the description of the institutions and the 
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availability of technological devices. The teachers’ questionnaires revealed the lack 
of technological equipment to fulfill students’ interests.  
EMQT2Q13 “Ausencia de logística para trabajar con material audiovisual o 
TICS” 
AMQT1Q13”Escasos recursos o materiales” 
Consequently, it might be inferred that students are motivated to use the target 
language out of the classroom to discover new information that is appealing to them 
because teachers’ implementation of class activities without technological resources 
do not draw their attention.  Ur (2003) suggests that language teachers must provide 
learners with attractive information about the language and its background in order to 
arouse the interest of students in terms of language learning. Nevertheless, in the 
observations it was not evidenced the teachers’ implementation of appealing material, 
but still students expressed their interest to be exposed to the foreign language out of 
the classroom. 
Finally, the previous paragraphs reported some descriptions and illustrations 
about students’ exposure to the target language to work collaboratively and to 
personal growth as well as to fulfill personal interests. Nonetheless, it is important 
that language teachers take advantage of these evidences in terms of learner 
autonomy, collaborative learning, and students’ interests to bring them into the 
classroom at the time of planning lessons. 
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4.3 TEACHERS’ ATTEMPTS TO PLANNING LESSONS 
In the following paragraphs, teachers’ attempts at the time of planning a class 
will be analyzed starting from teachers’ commitment for teaching an English class, 
teachers’ inclusions of language learners’ needs, and teachers’ perceptions of how 
English skills should be taught. 
4.3.1 Teachers show commitment to teaching an English class 
During the observation, different aspects concerning teachers’ commitment 
for teaching an English class were perceived. These aspects can be presented as 
strengths and weaknesses. These positive aspects refer to the materials available to 
teachers in order to guide their classes. It might be presented as an issue to highlight 
since the teachers did have an idea of what they wanted to teach. They planned what 
materials to take to the classroom and what activities to provide to the students. 
Although activities were not coherent with the topic presented, the teachers checked 
the resources they could use to teach the class. To illustrate the explanation already 
provided, some evidences from the observations are presented. 
EMO2: “El profesor planeo la clase ya que tenía seleccionado el material 
que iba a utilizar y mantuvo a los estudiantes trabajando constantemente en 
varias actividades”. 
 
EMO1: “El profesor tenía un libro relacionado con el ganado bovino; este 




Based on the previous pieces of evidence, it could be inferred that teachers 
were committed for teaching the English class as they did not get into the classroom 
with any idea of what to teach or they did not look like hanging around. On the 
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contrary, they spent some previous-to-class time looking for material to be taken into 
the classroom. The latter refers to lack of a format of a lesson plan in which teachers 
could lean on in case they needed. This absence of a lesson plan caused incoherence 
between the purposes of the activities that students carried out as every activity had 
different grammatical structures to study or more emphasis in the use of Spanish. As 
a result, it does not allow students to achieve a specific communicative learning aim 
at the end of the class. To illustrate this, data coming from the observations is 
provided: 
EMO2: “No se encontró una secuencia entre las actividades y el tema. El 
profesor empezó con vocabulario de members of the family y luego cuando 
dio las actividades a los estudiantes; cada actividad era para estudiar  una 
parte del lenguaje que no había sido introducida  en esa clase y  que era de 
un tema distinto al de members of the family” 
 
 
It can be interpreted that the Teacher of this class was not following the 
sequence that can be found when planning a lesson following a certain lesson plan 
format that could give effective results. Evidence of this, is the lack of continuity 
from activity to activity. The teacher started presenting a topic but in the subsequent 
activities the topic did not have further exploration. It is relevant to state that the 
variety of language items in the subsequent activity were unknown for the students as 
the students did not know how to complete any of them. The teacher then felt obliged 
to explain the use of these language items during the activity without asking if they 
remembered those language items from previous classes. This teacher action shows 
that the tasks performed in the class did not receive previous deliberate analysis 
before bringing them to class and, also, the lack of effectiveness when planning.   
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Along with this, it might be highlighted that the teachers perhaps were not 
committed with effective lesson planning because they did not know how to do it or 
they are those type of teachers that Harmer (2009) describes as experienced teachers 
that seem to be good at thinking on their feet and it takes them to believe that lesson 
planning is not necessary. Harmer (2009) points out that the fact of having a lesson 
plan can show a level of professionalism and commitment which helps teachers to 
determine what they want students to reach at the end of the lesson. It can be assumed 
that teachers had some problems when teaching the class since they were not aware 
of the stages that lesson planning demands or, if they were aware, their awareness did 
not seem to be useful for their particular needs. Teachers think about the activities 
and topics, but they could not give a correct shape to their plan. 
4.3.2 Teachers include part of language learners’ needs in the English class. 
There are several aspects that the teachers of the schools take into account and 
actually include at the time of planning an English class. In the questionnaires, the 
teachers were asked to say which aspects they bear in mind in their planning; they 
mainly stressed that they always think of the learners’ needs based on their level and 
interests.  
AMQT1Q7: “Siempre las necesidades de los estudiantes de acuerdo a sus 
intereses particulares y niveles de aprendizaje” 
 
 
It can be interpreted from the previous excerpt that teachers do think on 
integrating three learners’ characteristics into their classes. These characteristics are 
needs, interests, and proficiency level. 
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The information coming from the questionnaires may be contrasted with what 
was observed. This is about the learners’ needs. One of the teachers knew that 
students needed to know about cattle in the foreign language since this is the cross-
curricular project for all the areas taught in the school. However, students were not 
able to put their English communicative competences into action as the class was 
going on. It means that learners´ needs were just determined based on the vocabulary 
and content the students had to learn from the cross-curricular project about cattle. 
Furthermore, the communicative competences and strategies learners needed to 
develop in the foreign language in order to use the input received were not taken into 
account. The following extract from an observation evidences what was previously 
mentioned. 
AMO “El objetivo de la clase era familiarizar a los estudiantes con conceptos 
y vocabulario en ingles relacionado con ganado bovino, sin embargo todas 
las actividades se basan en traducir al español cada concepto 
 
 
As it is shown in the previous example, the teacher is aware that the students 
need to be familiarized with concepts and vocabulary in English concerning the cross 
curricular project about cattle, but the activities are just focused on translation and 
there is not any communicative activity. Simpson and Ure (1994) state that students 
have different needs when learning English; they need a good learning atmosphere, 
they need to receive comprehensible input and use it in the target language to interact 
with their classmates.  
Turning to the example above, teachers approached to what learners need to 
learn about the topic in the foreign language, but they still do not have it clear how to 
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respond to the needs students have for exchanging that information effectively 
through the spoken and written channel. Simpson and Ure (1994) also state that 
teachers are liable for meeting and finding out strategies that help them to be 
responsive to all students’ needs without leaving any need behind. Teachers should 
familiarize with learners’ needs to know that developing communicative competences 
is part of those needs, so they can implement activities that enhance learners to 
communicate in English. 
4.3.3 Teachers state a specific order in which English skills should be taught. 
 By analyzing the questionnaires, the teachers’ perceptions concerning the 
order in which English skills are taught were revealed. Teachers were asked to 
number from 1 to 4 the four skills in the order they think they should be 
implemented, being 1 the first one to be taught, and 4 the last one. They highlighted 
reading and writing as the most important. This is an example of the answers that 
teachers gave in the questionnaires. 
AMQT2Q6 “Listening 3, Reading 1, Speaking 4, writing 2” 
 
EMQT2Q6 “Listening 4, Reading 1, Speaking 3, writing 2” 
 
 
As it is observed, reading and writing are the skills that the English teachers 
consider to be the most important in the language learning scenarios. Listening and 
speaking were differed in order, but they seem to be the neglected skills in the 
English classes of these teachers. On the contrary, this information that the teachers 
provided through the questionnaires can be contrasted with the data coming from the 
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observation. It was noticed that the teachers provided learners with activities that 
involved the writing skill. This is one part of the observations that illustrate this fact. 
AMO2: “El profesor pide a los estudiantes copiar del tablero algunos 
párrafos que están en inglés y luego traducirlos” 
 
EMO1: “El profesor dice a los estudiantes que tienen que completar la 
conversación usando una de las dos opciones his/her la que sea correcta” 
 
The activities implemented did not help learners to develop the writing skill in 
a meaningful way because these activities do not promote writing for communication 
or for transmitting a message; instead, they serve as practice of certain aspects of the 
language such as translation and the possessive adjectives.  
Although the data coming from the questionnaires suggests that the most 
important skills to be taught at these school scenarios are reading and writing, the 
data coming from the observations contradicts this fact as the teachers did not 
implemented reading activities in the classes observed and writing was used as a way 
to practice the language than to convey meaning.  It can also be interpreted the lack of 
existence of input coming from reading and listening due to the fact that there was no 
evidence of the teachers’ implementation of these skills via classroom activities. 
Krashen (1982) states that it is very important for students to receive comprehensible 
input, so they can develop the basic communicative skills namely listening, reading, 
and writing as well as to understand that input to be able to communicate meaning. 
Krashen (1982) also states that the focus in the classroom should be on listening and 
reading and allow speaking to emerge independently in time. The teachers have their 
own perceptions of the order in which English skills should be taught, but this order 
and the way the skills are introduced are not providing students with comprehensible 
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input because the grammar rules and the pronunciation of the words are studied from 
a context which it is not clear and meaningful enough to students. Some examples 
from the observations are shown to illustrate what was previously mentioned: 
AMO2: “El profesor pide a los estudiantes traducir lo que está copiando en el 
tablero y les recuerda que se está utilizando el presente perfecto en una de las 
definiciones” 
 
EMO1: “El profesor pide a los estudiantes repetir la conversación después de 
él” 
 
The interpretation coming from the previous excerpt is that of the teachers’ 
conception of the English language is the one that focuses on grammar and 
pronunciation as the most important language features to be explored in the classes. 
In addition, it can be mentioned that these features are used for practicing the 
structure of the language rather that for conveying meaning or transmitting a 
message. The activities implemented by the English language teachers always take 
learners to focus on the form of the language; this means, on issues such as the 
present perfect tense and pronunciation.  
Evidence shows that English classes still rely on a structural view. From this 
point of view, Richards and Rodgers (1986) recapitulate the structural view as the 
mastery of isolated elements such as phonological units, grammatical units, and 
lexical items. The focus is on form rather than communication. Methods such as the 
Audio Lingual method, Grammar Translation, Total Physical Response and the Silent 
Way embody this particular view of language. 
To conclude, in all the previous information some aspects concerning the 
teachers’ attempts to planning lesson were delivered. Such aspects are teachers’ 
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commitment for teaching an English class, teachers’ inclusion of some language 
learners’ needs, and teachers’ perceptions of the order in which English skills should 
be taught. In addition, this finding reveals that teachers need to activate reflective 
teaching skills to improve their commitment for planning a class and to be able to 
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5. Research and Pedagogical Implications 
After carrying out this research study on the state of the art in the public 
schools in Marsella-Risaralda, we can state that the implementation of an adequate 
plan to advance in the educational process of language learning and teaching in the 
public schools in Marsella is necessary. The reason is that actions, methods, and 
techniques used in the English language teaching contexts in Marsella do not address 
the learners’ needs, so learners cannot develop  English communicative competences. 
As this study was focused on an analysis of how language teaching and 
learning is in the schools of Marsella, it was very necessary to start from analyzing 
the learners’ and teachers’ perceptions about the English language and to observe that 
both perceptions are altogether different. 
Thus, teachers should perceive English learning as an opportunity for learners 
to use the English language for real life situations, so that students do not only get 
involved in learning about grammar, but also on developing communicative 
competences. Teachers must avoid the conception of teaching English classes in 
Spanish. In addition, they should use strategies that help them to reduce the amount 
of Spanish in the classroom, to provide learners with comprehensible and meaningful 
input as well as to help students to understand the received input. On the other hand, 
teachers should implement activities with communicative purposes, so students can 
be exposed to the language and use that communicative input for their real life 
instead of writing a text from the board and learning the pronunciation of a dialogue. 
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Besides the need of the implementation of activities that promote meaningful 
communication, materials such as games, visual aids, videos, and movies should also 
be integrated into the English classes as they motivate students to learn the language 
and to be more exposed to it. In other words, learners become excited in getting 
involved in an English language progress as long as they can be exposed to appealing 
materials that fulfill their interests. 
 It is relevant to state that two observations were not sufficient to deeply 
present the problems that concern language learning and teaching in the public 
schools in Marsella inasmuch as the more opportunities practitioners - observers have 
to observe the English learning contexts, the most details can be provided for future 
action plans. 
Finally, further research should be done on language learning and teaching to 
analyze the reasons why the schools are lacking a syllabus and a curriculum and why 
the English teachers do not have knowledge about this type of elements which 
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6. LIMITATIONS OF THE STUDY 
In the following paragraphs, we present the limitations that were found during 
the process of this research study. These limitations are classified into two types: 
during the process of data collection and at the time of writing the findings. 
At the moment of data collection, heaps of limitations in terms of lacking of 
information of the project itself were found. When researchers visited the respective 
scenarios for the data collection (Marsella-Risaralda), the stakeholders of the different 
schools in Marsella did not have the information concerning this project since they 
stated that the Secretary of Education in Risaralda did not tell them about the research 
plan. In spite of this situation, some of the English teachers from those schools 
allowed the researchers to continue with the process of data collection. Inopportunely, 
at the end of the process of data collection, the English teachers refused to be 
observed because the Secretary of Education in Risaralda never informed the schools 
about the project itself. Because of this limitation, many difficulties came up at the 
time of writing the findings.  
The researchers found many problems since there was not enough information 
to support what was found in the process of triangulation from the information 
collected. This limitation is also linked to the previous constraint due to the fact that 
the teachers refused to be observed, so the data was not going to be enough to write 
the findings. As a result, the findings in this study had to be written from very few 
data.   
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7. CONCLUSIONS  
This research was carried out for sharing the realities that can be encountered 
in the learning contexts of two public schools with people that are involved and 
interested in the English teaching field. Additionally, information was collected in 
order to attempt at presenting answers to the namely research questions: (1) What can 
be seen in English language teaching at state Schools in Marsella-Risaralda? (2) 
What are teachers’ and stakeholders’ perceptions towards English Language 
Teaching? 
It is worth saying that the second question was setting out to provide a wider 
view about the students and teachers’ perceptions in such a way that the term 
‘perception’ allows us to gather positive and negative aspects. Along with the 
research questions, students’ perceptions towards the English class, students’ 
descriptions about the exposure to English outside of the classroom, and teachers’ 
attempts to planning lessons emerged in order to provide suitable answers. 
As illustrated in the findings, it can be revealed that  teachers do not have a 
clear focus on what methods, techniques, and actions can be used in the English 
classroom to help learners to develop their communicative skills since what they 
seem to know about language learning does not tie to what they do in the classroom. 
Along with this interpretation, it can be stated that teachers still rely on grammar 
translation method in order to teach the language lessons, and that they do not involve 
students in a communicative learning environment in which students can use that 
input for real life.  
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Students had the opportunity to get involved in different kinds of activities to 
learn and practice the language; nonetheless, these activities turned to lack 
communicative purposes and did not enhance students to interact and to use the four 
English skills. Based on these outcomes, teachers and students view and study the 
language in a more structural way as in every lesson the grammatical patterns are 
more important than to learn the language to communicate meaning. 
On the other hand, the lack of technological resources in the institutions lead 
to the absence of students’ motivation since they express their desires to be exposed 
to materials such as internet, videos, movies, and games in the English class; the 
finding illustrated that students get exposed to these kinds of resources outside of the 
classroom because it takes part of their personal interest and at the same time they 
give students the opportunity to practice English. 
Thirdly, in the findings, it was also illustrated that students have developed 
collaborative learning when helping each other, autonomy for academic growth, and 
reflective skills concerning their English learning progress; these become positive 
attitudes that can help teachers to create a more appealing environment for students. 
Regarding teachers and students’ perceptions, it can be highlighted that both 
of them perceived English teaching differently. On the one hand, the implementation 
of a non-communicative approach and non-communicative activities affect students’ 
beliefs and expectations about language learning. Students realize that they have not 
succeeded in language learning.  
THE STATE OF THE ART OF ENGLISH LANGUAGE TEACHING IN MARSELLA-RISARALDA 
81 
 
Students’ descriptions of what they perceive of the English classes and 
observations of teachers have some similarity that lead to assume that language 
teaching needs to be addressed since students perceive that teachers’ experiences, 
knowledge of the language and implementation of English activities are not helping 
them to improve their learning process.  
On the other hand, teachers believe they take into account theory of language 
learning at the time of teaching the classes and that it helps them to promote a 
communicative learning environment in the classroom. The teacher also believe that 
they take into consideration what is better for students at the moment of planning 
lessons; however, teachers still need to develop reflective skills to understand the 
language learning better, so they can improve their language teaching and create a 
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